Writing a Winning Teaching Statement

According to an October 11, 2005, search on Higtiéoks.com, of
the 1,000 ads for faculty jobs:

= 585 include the words "teaching philosophy,”

= 27 include the words "teaching statement," and

= 28 include the words "teaching portfolio."

When you apply for a job or come up for tenure, yallibe asked

to submit a teaching statement. Of course in sostances, a
teaching statement is not a serious factor in ttieghor the tenure
process. An institution requires a statement girtqpsend the
message that it regards teaching as important. itAacho doubt the
case that a poor teaching statement can hurt rharea strong
statement can help. A bad statement clearly iflesta grad student
who is disdainful of students and who dislikes béag.

But in other cases, especially at liberal artsegk, a memorable,
skillfully written teaching statement helps to geti apart from other
candidates. It can demonstrate that you have tefleseriously
about your learning objectives, methods, and treioaship
between your research and your teaching.

Do’s and Don'’'ts
Many teaching statements are insipid, vague, gosedior mired in
generalities.

Don’ts: 1. Don’t simply rehash your c.v.
Instead, demonstrate that you are well prepared
“hit the ground running” at a particular institutio

. Don't pontificate
Don't let the word “philosophy” lead you to adopt
a dry or pedantic or airy style. Avoid empty,
excessively abstract philosophical generalization

Don’t be generic
Tailor your teaching statement to the institution.
Demonstrate that you understand what a particul
department expects of you. A “bulk mail”
approach to a job search is a recipe for failure.

Don't plagiarize
Make sure your statement is unigue to you.
Do’s: . Ground your statement in your discipline.

Be humble
Avoid hyperbole and excessive superlatives.

. Consider this an opportunity to sell yourself.
Connect your teaching and your research.

Remember, your statement is a writing sample.
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How to Write an Effective Teaching Statement
1. Identify your learning objectives
What are the most important skills and habits afdrthat you want students to learn in your classEs@se might include:
Developing students’ problem solving strategies
Insuring that students understand foundationatepts
Modeling expert problem solving
Teaching students to work collaboratively
Reduce math or science anxiety

2. Explain—with concrete, specific examples—howuyaccomplish these goals.

A teaching statement offers a chance to discusextiging, innovative, and effective things youiddhe classroom. Make
sure you identify the most successful assignmerdsaativities you have used in your classes. Emnpla

« How do you interest and engage students.

* How do you help students understand difficuitasl and concepts.

« How do you assess student learning.

3. ldentify, again with examples, challenges yoaue faced in the classroom and how you addressedth
You need to demonstrate that you have meaningiisscbom experience and are well prepared for adfatlhing load.

4. Integrate strong, supportive statements fromd#nt course evaluations.
5. Explain how your research contributes to yowdching.
6. Describe the courses you'd like to teach.

7. Keep it short and succinct
In a job application, a teaching statement shoalddmore than 1-2 pages long.

Reflecting on Student Learning
In recent years, we have learned a great deal &lmoustudents learn and what pedagogical technigyogs most
effectively. Here are some of the findings:

1. Learning is a developmental procesStudents must develop a capacity for self-dioggtself-monitoring, and self-
generation of ideas. In addition, students musti&ow to formulate questions, conduct reseairruth vaite in a
professional manner.

In order to mature as a learner, a student must saeier identities, ways of thinking, and forniself-expression. The
process of intellectual maturation is often emaibnwrenching, for it doesn’t simply involve rejatg long held beliefs,
it involves fundamental transformations in one’-perception, thinking, and behavior and modesetditing to others.

2. Conceptual learning: Advanced learning requires students to constuctnceptual framework which allows them to
integrate and organize new knowledge and informatito a coherent structure. If students are gngpnstruct a
conceptual framework, it is important to give thepportunities to reflect and revisit important ideapeatedly throughout
a semester.

3. Learning has an affective dimensionEngagement is a key component of learning. Witlemgagement there is little
motivation to learn. We need hooks to stimulatelsht curiosity and interest.

4. Students learn best when they are engaged tivadnquiry: Students learn most when they have opportunities to
undertake tasks similar to those undertaken byegsibnals within a discipline.

5. Students need to critically engage primary soes: Students need opportunities to work on authgmmblems using
authentic kinds of evidence.

6. Experiential learning: This means learning by doing. Project-basedlegrgives students the chance to do original
work. It might mean researching and writing a agsk paper, or undertaking an experiment or makingleo.



7. Collaborative inquiry:One way to deepen students’ understanding is teldp\collaborative projects that give each
student a clear role and set of responsibilities.

8. The importance of dialogueDespite appearances, learning is a social, sotitary, activity. While many of us have
had unhappy experiences with small group learnirgneed to envision ways that students can comé¢ritauone another’s
intellectual growth through a process of intellettgive and take.

9. Students do not learn in a single way:o reach a wide range of learners, it is impdrtarcombine a variety of
approaches, including demonstrations, simulatiletsyre, discussion, and collaborative activities.

10. Reaching students at their own leveThe early 28 century developmental psychologist Lev Vygotskpterabout
the “zone of proximal development,” an awkward glerthat refers to that level of understanding ghstudent can reach
with a teacher’s help. Thus, an instructor seekgretch and broaden a student’s understandindeoyifying those areas
that are within the student’s grasp—not too easyalso not too difficult.

11. Classroom climateStudent learning can be enhanced or hindered bglélssroom environment. A safe and
stimulating environment encourages students t@elgtparticipate. Fostering such an environmeqtir@s instructors to
be sensitive to individual differences and to malee that students understand their expectatichg@als and the steps
they need to take to meet those objectives.

Sample Teaching Statements:

BIOLOGY:
| believe as a biologist and a teacher it is mpoesibility to challenge and support my studemtgursuit of three
learning goals: (1) confront misconceptions abautial biological ideas; (2) learn basic biologicahcepts; (3)
cultivate an interest in science and an understgnali how we do science. For the majority of my+soience major
students, the semester spent in my classroom aithéir first and last experience doing science, tese students
will have to make decisions about biological issu®gnt my students to leave my classroom witlidobmlogical
skills that enable them to engage these ideas,ngakeéll-considered choices. How do | do this? itstdth a
complex, yet relevant, idea such as whether fositd be used as carbon sinks to counter globabtt change. |
gather students’ initial ideas about why plantsdnegebon and where they acquire that carbon. | thallenge them to
discuss the questions in pairs and explain theiwars to one another. A second poll of answers detrates how
students’ ideas have changed, and allows me teatamisconceptions and assess their understantitrasic
biological concepts. The crucial final stage irstiscussion is that of developing experimentgsttheir ideas. This
is the crux of how science is done.

Traditionally, there has been a major discrepamtween how we do science and how we teach scienosost
biology lab classes, students carry out lab a@fwiby following step by step directions printedhie lab manual.
Students do not experience the joy of discovergesgvery step of the experiment, including expeotsdlts, is
explicitly stated, requiring little creative thoughh my lab classroom, we use an inquiry-basectlabiculum,
centering on the principle that students shouldallst do science themselves. Doing science erdefising a
biological problem or question, addressing the lgnolthrough experimentation, and interpreting thdihgs. An
inquiry-based curriculum offers many opportunitiesactive learning, creating an atmosphere in Wwisimdents must
take responsibility for their learning. During otteee-week-long segment, my students test thetaféeess of
frequently prescribed antibiotics and to tackleitseie of evolution of bacterial resistance tolaatics. Students are
immediately immersed in all aspects of sciencekimgrin small groups, through intensive discusstbey
collaboratively design and conduct experimentsidieg which antibiotics to test and how to bestedetine whether
an antibiotic is effective. After carrying out thexperiments, students write articles in the stflpopular magazines
in which they interpret their experimental resaltsl translate these ideas into everyday language. rasult of
conducting these experiments, students rethinkah@mon misconception that it is not necessary toptete a course
of prescribed antibiotics.

I have two benchmarks for determining that my otiyes for students learning are met: that studarésable to
convey biological concepts in everyday language;that students are able to use basic knowledgskitiel as
building blocks to tackle more complex problemste@fthis requires that | use more unusual meapsaifiation to
determine whether these learning objectives are lroetexample, after a series of labs in which etisl use
molecular biology techniques to investigate gendiseases, students use role play, pretending ¢eibetic
counselors. My students leave the lab classrooimtivé ability to discuss and develop ideas to addpeoblems in
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collaboration with their peers, which is the unglieg structure of the process of scientific inquikore importantly,
though this may be the final biology course whichstudents experience, developing the ability ttaborate and
persevering to see projects to completion aresskillich are transferable to many aspects of myesiisdlives.

FOREIGN LANGUAGES:
There are a wide variety of approaches to foreagigliage instruction. These include the Total Ray&esponse
method in which students engage in activities itheltide singing and acting in plays as they legrarfish language
skills; the Communicative Approach stressing comicative competence; the Grammar-Translation Methdidch
emphasizes translation of passages and memoriz#tignammatical rules; and the Audio-Lingual Method
emphasizing repetition. My teaching draws up @epaiof approaches....

HISTORY:
As a teacher of history, | have three major leaymgoals: To instill the ability to think historiba- to appreciate the
importance of change over time, contingency, aedrtiportance of context; to give students oppotiemito do
history - to undertake research, weigh evidence aterpret primary sources; and to provide stuslerith chances to
tell history - to write research papers and makestbom presentations that address important iciztguestions,
advance a clear argument, speak to alternate viatgpand present compelling conclusions.

The majority of my students enter my classes kngwitle about my subject. For many of these shiislemine is the
only course in history that they will take. Thenmefol feel a special responsibility for ensuringttthe students not
only emerge from my classes with a command of hitdibcontent, but with an understanding of the wegt
historians approach and address fundamental prablem

My teaching philosophy can be summed up in ternfswfbasic commitments. | believe students ldastory best
when they:

« Work with primary sources, the extent tracethefpast.
« Discover that history is not simply a litanyredmes and dates but of questions and problems.
« Write frequently and learn how to communicatesisl and arguments clearly and convincingly.

« Have an instructor who is passionate and knoggatlle about history and who can illustrate abstheznes with
stories and anecdotes that bring history to life.

Among the challenges that | have faced as an itstruseveral stand out: engaging non-majors whdaking history
because it is required; challenging students wive laadeep background in a topic while not neglgdtise students
who are novices; and persuading students who ticemeor disengaged to actively participate ircdgsions. There is
nothing quite as unsettling as a prolonged silehoeg a discussion or withessing a vapid expressiva student's
face. My answer to these challenges has involvédesinquiry, problem solving, and small group sittes.

To teach the importance of perspective, | juxtapms#licting accounts of landmark events. Throclgise
examination of these texts, my students come terstahd how different backgrounds and agendas gener
contrasting viewpoints.

I make frequent use of maps in my classes. Mapsmigthelp students understand geography but gh@m to see
that maps are not necessary the objective depgtibreality that students sometimes mistakenlyrags and can
serve ideological and political purposes.

My research informs my teaching and my teachinghedged enlighten my research. My research whith across
the boundaries separating cultural, diplomaticitisal, and social history, addresses issues thavé discovered are
deeply meaningful to diverse students: migratiardbrs, collective identities, nationalism, impésia, and colonial
resistance - subjects that | address in my classes.

PSYCHOLOGY:
As an instructor of an introductory psychology c®jrthe majority of my students are non-psychologjor
freshmen. Furthermore, for most of these studémitsmay be their first and perhaps the only psia@iycourse they
will take in college. With that in mind, | have #& main objectives for their learning experiend@do facilitate the
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appreciation for the science of psychology, 2)rovimle fundamental knowledge and tools applicablstidents’
pedagogical career, and 3) to enhance self-awa@mesunderstanding of the world around them aagdople in
it....

| believe that students do not come to class atdkates and often bring with them preconceiveibne about the
field of psychology. These preconceived notions em@ysist of false assumptions, generalizations j@éealogies that
manifest into a lack of appreciation and understantbr the science of psychology. As a teach@syehologist in-
training, and a researcher, it is important fortmacknowledge that but to also provide studentl aiwell-informed
view of psychology. However, before | can challetfygem to think differently, | must first help myusients see the
relevance of psychological concepts in their livdwing psychology to life by providing exampldsdents can grasp
based on what they know of the world. | take bigptiies down to possible answers to every-day liestons (i.e.,
why have you chosen the friends you have? why doaméorm to societal norms?) to make the connediitveen
the textbook and real life issues. Demonstrationsagtivities are used to help students “see, &l touch” what
psychology is all about.

Because they are not blank slates, | invite stugdientitilize their life experiences when learnihg tourse material. |
involve students in activities, ask for examplesrrtheir lives, and allow time for reflection arghctions to the

material. For example, to illustrate concepts ofdgr differences, gender roles, and societal infles, | engage my
students in the “Are men really from Mars and worfrem Venus?” dialogue.... | bring in knowledge froesearch
to contextualize the discussion and demonstrategsywhologists scientifically explore answers totsguestions....

POLITICAL SCIENCE:

Example 1: Laura M. Luehrmann , Political Science;,The Ohio State University
I am a firm believer in active learning, and | toymaintain a very lively and interactive classrodm me, teaching is
not about lecturing to students; it is about présgrtheories, concepts, and empirical materiattments in a way that
they can integrate this information into their olife experience. | try to accomplish this not oimymy presentations
and lectures, but in the questions that structi@&sooom discussion and, particularly, in writisgignments. For
example, the culmination of my Political Ideologi@ass is a paper in which each student must skesobr her own
political ideology, as well as how this approacimpares to two major contemporary ideologies ofwarid. | have
similar writing assignments in my other coursesvat.

In each of my classes, | emphasize critical thigkand real-world applications of the concepts asdés we study. |
try to engage students who sometimes fail to seétimanity of political and social situations ihet countries, or,
more commonly, who overlook the interconnectedésgorld events with our life in the United Statésr example,
to teach about rural politics in China, | have ¢nmsed a role-play exercise in which the studessume the identity
of rural agricultural workers, peasant entrepregseand party cadres, in an attempt to portray dmepeting priorities
and challenges of implementing policies in rapichanging circumstances. | also begin each one daflagges with a
discussion of current events which are relateditosabject matter. | have found this exercise mesful in the
Political Ideologies classes, when students sonestivew political "theory" as completely divorcedrh
contemporary political "reality".

Finally, | do not see a rigid dividing line betwesssearch and teaching. Good teachers need tahe attting edge
of recent scholarship, in order to help studenestee dynamism of our work. Social science is notlkection of facts,
but rather, an area of research that is still alite puzzles, contradictions, and new areas afiiyq | try to
"demystify" research for students, by encouragiagt to discover the excitement that can be foundgearching the
political world. | welcome the opportunity to supise independent projects, and | have encouragel@ists in my
own classes to submit their writing to appropriatenals for review.

Example 2: Monica Schneider, University of Minnesta
A liberal arts education should produce students arfe strong critical thinkers and capable probsamivers. Students
should graduate with the skills necessary to bdystive and engaged citizens. | plan to use faguligs of teaching,
research, and service to support student attainoie¢hese goals.

In every course that | teach, each class readssigrmament, and lecture facilitates students’ a@hieant of both broad
and specific demonstrable critical thinking gody. first goal is for students to become engagedaiiital citizens.
Through the use of historical and factual knowledfydmerican politics, participants in my class vetlitically
evaluate the politics of today. My second goabisstudents to compare and contrast different thedo explain
political and social behavior. My third goal istitave students ask interesting and important thieafejuestions and
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consider the normative implications of those questi In addition, | want students to have the drpee of using a
variety of different methods to improve their caitigbof answering their own valid social scienceegtions.

| have already developed and used assignmenthitevacthese goals. In particular, in my course Qtetive
Analysis, each student asked an interesting seciahtific question of importance to that stud€@me of my students,
“Mark,” was interested in prejudice against speaifiinority groups and ultimately how prejudice ntigffect support
for policies such as the “Marriage Amendment.” Magothesized that Minnesotans, particularly makesjld be
more prejudiced against male cross-dressers conhpagay or straight men. Armed with informatioarfr my
lectures and assigned readings, Mark compared@mdasted various methods to test his hypothesask Nesigned
an experiment and subsequently selected and deféehdesampling design and measurements for th@amdkent and
dependent variables. Thus, by doing their own mebeaith my guidance, Mark and the students indiverse had the
experience of creating their own theories, tedtirggn through the use of quantitative methods, @weldping their
own conclusions about the validity of these theorie

| evaluated my students’ success as budding sediehtists using short written assignments, a reegaaper, in-class
group and individual activities, presentations, arghort examination. Using my feedback on theirkwstudents
were able to improve their thinking and final pijdn the assessment of this assignment, condbgteathering
student comments and feedback in a survey forntatd¢lude that students felt more confident inrthbilities as
social scientists, critical thinkers, and usergudntitative techniques as one way to answer ssciahce questions.

A second sample activity is one | plan on usingririnterdisciplinary psychology and political s@ercourse on
social and political identity. Students will compamnd contrast individual- and societal-level erptaons and
solutions for prejudice and racism. For examplgchslogists (e.g., Dovidio, Gaertner, and Esses)t@o“‘contact
hypothesis” as a way to overcome racism while jgalitscience work (e.g., Oliver) examines a sinlilgpothesis on a
macro-level. Students will extend their understagdif these theories by applying them to experigmtéheir own
lives or to current societal examples as well aanmslyzing films such as Spike Lee’s Do the Righing. Students
will sharpen their theoretical skills by considerinoth psychological and political explanationsgarticular
behaviors and behavioral outcomes. The abilityhiokt beyond one discipline is consistent with theda goals of a
liberal arts education and will prepare studentfapstone Projects or Senior Theses.

A final sample course component that would achrayegeaching goals would be to have students evalhat
relevant theory explaining participation in a demamy. Students will write an opinion piece deferggdiheir views on
mandatory voter laws, comparing the U.S. to otloemntries. Next, assigned readings will posit theoof the causes
of individual variation in participation and my teces will clarify important concepts in these riegd, particularly
how scholars define participation, theorize ondaeses of participation, and test their theories.

To engage actively in political science theory gnakctice, students in my course will design, impammand justify
their own plans for increasing voter turnout. Thgbyractical implementation, students will deegwegirt
understanding of the theory. Students will be asben their ability to evaluate critically demdraheory and
political science research. As an active scholar ishinvolved in many different projects, | seelettgage students as
assistants in my own research. As an undergraduatned about social science by helping a pdggjyoprofessor
with her research. By assisting her with theoryad@yment, literature reviews, experimental desigr analysis, |
became a better researcher. As | pursue my resagectda addressing representation with solid thedymethods, |
plan to invite undergraduates to participate ireappects of the research process — from conceatiocompletion -
including asking sound questions grounded in theoy extant literature, research methods and desigysis, and
writing.

Over the course of my graduate career, | haveelgtsought to broaden my repertoire of teachingr@pies. | have
given numerous guest lectures relating my researandergraduate students. | have also attendedrgadized a
number of political science-specific teaching searsron using elections and technology in the atessr teaching
with writing, discussion, film, service learningydacommenting on student writing. Most importantligave
completed an elective two semester sequence @fiiteparing Future Faculty. In these courses, luated a variety
of different teaching techniques and wrote an dismiplinary syllabus. | lectured for an introdugt@merican
Politics course under the supervision of Josepbhigds a senior faculty member at Hamline University
undergraduate-focused institution located in Stl dinnesota.

Example 3: Christopher N. Lawrence, Tulane Univerdiy



My Approach to Teaching: My primary objective aadeer of political science is to enable my studemtbink
logically and clearly about political questions.nrany ways, this objective overlaps with one ofkbg questions
embodied in my research program—the question otheneand to what extent, the public is equippedoimprehend
and apply new political information in their decisimaking processes. | think it is more importamtsftudents to
emerge from an introductory course with a cleareusichnding of how politics works than a batteryaattual
knowledge, much of which may not be applicable witney encounter future political science coursesrercalled on
to think about political questions later in lifehdt is not to say that factual knowledge is unirtgua; some degree of
information is needed for any political reasoniHgwever, knowledge is easier to acquire whenrieisded than the
ability to make reasoned judgments.

Coupled with this objective, particularly in mordvanced courses, is my interest in encouragingestisdo better
understand the study of politics can be approackety scientific processes. Students are oftenrnthdempression
that “science” is something that one can only dih&i Bunsen burner and a lab coat, but scientiffr@aches can also
lead to worthwhile knowledge in social inquiry. Vither students are applying quantitative or quéli¢ainethods, the
scientific method—developing a strong theory, teletdiypotheses, and an appropriate research anesebection
strategy—should be applied rigorously. While népalitical questions lend themselves to scientifiguiry, when
students are called on to do research on empiigedtions they should be equipped to apply thecgpiate research
method for their question with rigor. This approaght the core of my teaching of political sciemesearch methods
for undergraduates.

The key approach | use in my teaching to accompifisie objectives is to engage students in theravéy | find to
be effective is to sell the material with an enthstic approach. The courses | have taught in &s¢ lpave generally
been required courses, not electives, which oftadd students to be less excited about the matteaiatthey might
otherwise be; this attitude is particularly comnamnong students in the research methods coursegiggstudents
with real-world examples, an abundance of enthosiasd a healthy dose of humor seems to help radests over
their initial lack of interest in the material. Beuwlarly in the methods course, I've found thag tise of texts that cover
the material in an accessible way is effectiveigdrining students.

| also have carried forward my experience at Mgls&ollege, a small liberal arts institution foais® undergraduate
teaching, to my subsequent positions at large relsemiversities. | firmly believe in an “open ddgolicy, whereby
students are free to drop in regardless of whethapot they arrive during posted office hours, anteing accessible
to students in and outside the classroom. Fromettpgrience | have also decided that it is impadrtiame to teach in
a context where colleagues and the administratemace a high value on faculty teaching meanihgfgorous
courses, even if this leaves less time for fadatgonduct research.

Perhaps most important, though, in the methodsseagrensuring that students recognize the commmeb#tween the
statistical methods | am teaching and the substaptioblems they are trying to understand throbgir bwn research
and readings in other courses. Students who mayjtialy reluctant to “do math” often find it muamore rewarding
when they come to understand that it allows theantyze the real world in a more rigorous fashiorupper-
division courses, | tend to emphasize the contirdealopment of critical thinking and writing skillin all of my
upper-division courses, the bulk of student assestim based on out-of-class essay assignmeneafoéspapers of
varying lengths and take-home essay exams), coupthdassigned readings from textbooks, scholaoigids, and
research articles that cover the major themeseo€tturse in significant depth. | mostly devote €lime to occasional
lectures on the more difficult concepts raisechimteadings, with the bulk of time spent on semdtisgcussion of the
broader conclusions of the readings and conneclietvgeen the theoretical and practical realms bfigs

I have also begun to integrate instructional tetdmoin my courses. At Duke and SLU, | made usarofersity
computer labs to include hands-on data analysteuictson and exercises in my methods course. | ladgbstudents in
my American Political System course at Duke produedine state politics journals, which have thaldaurpose of
keeping students engaged in real world events leeffmanclassroom and an exercise in improving theting and
critical thinking skills. In my American Governmeeurses at SLU, | used the university’'s WebCTeysto
administer online quizzes on the readings thatestigdare expected to complete prior to comingdss;lwhich has
helped encourage students to read the course alatébienerally, students have been receptive sethpproaches,
and | hope to make further use of them in the &utur

Overall, | find teaching political science to bgeay rewarding experience; | often learn thingsrfnmy students that

enhance my understanding of politics or the wotlidae that | might not otherwise encounter. Taetral reward of
teaching to me, however, is that it is an oppotiuitr me to both honor and pass forward to othieescontributions
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that a large number of teachers and professorsrade, and continue to make, to my life. My hopthé | can make
similar contributions to my students’ lives andgfancourage them in the pursuit of lifelong leagnin

Finally, | should mention that | am open to a vigrief approaches and perspectives when teachingesudespite my
orientation towards quantitative approaches in esgarch. While some of the upper division courdeadh do
require students to apply quantitative methods-ef@mple, it would be difficult to understand or dant meaningful
research into public opinion or voting behaviorheitit the use of statistical methods—many of thematoln
particular, the course in Southern politics | depeld at Duke and am currently teaching at Tulaaseth on a directed
study course | taught at Millsaps, relies heavityqualitative research and historical narrative.

| strongly support the notion that, while quantitatmethods have an important place in the stugyotifics, there are
other, equally-valid approaches that may be mopecgpiate for certain problems or may be able fg@e questions
that quantitative methods are unable to answehdpsrequally importantly, | enjoy teaching a wideisty of courses
within the fields of American political institutienand political behavior and look forward to deyéhgy and teaching

new courses in the future.

Strengths and Weaknesses in the Classroom and A@alfgpgues: The most basic challenge | face dé&saroom
teacher is that | am by nature a very shy persoe-eperience of lecturing in front of a group obplke, or even
interacting with individuals that | don’t know vewell, is quite uncomfortable for me. While | hawverked very hard
to overcome this anxiety, | have occasionally biedth by observers who are unfamiliar with my teachthat my
shyness and related mannerisms sometimes leandiahimpression of disinterest or aloofness.ihkthat my
classroom evaluations show that over the coursegdbfen semester students warm up to me, and rmefochairs
would say that | was a good colleague in their depent.

In general, my evaluations as an instructor hawen lpositive, particularly in the methods coursedshts have
uniformly noted my enthusiasm for and command efrttaterial. However, in lecture courses | have siocelly
received criticism for sometimes being difficultiiear or understand, and in the first semesterghia(Fall 2000)
some students believed | rushed through the mhtehave worked diligently to address these deficies, and both
my student evaluations and informal feedback frtudents and fellow faculty have improved markedyaaesult.

Example 4. Kessel, Alisa, Wake Forest University
I maintain a strong commitment to teaching, in p&tause | love to teach and in part becausedveethat political
science education can help students grow intorméor and active citizens. | employ a democratic gedg that aims
to prepare citizens for an active democratic lifd o educate them about the most important isstiesr time. As a
professor of political theory, my goal is to alld®eth contemporary and ancient texts of politicaldty to speak to
political problems in the world today. This is agpiortant to me in the courses | teach as it isyrsamolarly work.
And just as my scholarship focuses on agency amdbaeship in democratic polities, so my instructiomark aims to
nurture students’ own senses of political agensyasrofessor of political science, | have two averning goals.
First, | aim to complicate, rather than simplifglitical discourses. In an environment of politipaindits—from “the
right” and “the left"—who want to demonize, insult, otherwise discredit the arguments of the “o8lide,” | think it
is especially important to challenge this kind ofifical discourse by offering arguments from argpectives that are
thoughtful and generous to other citizens.

Perhaps as an inevitable result of the two-parsyesy in the U.S, students here are often inclineddw only two
sides to any political question. This over-simplkfiion distorts the difficult choices implicit irechocratic political
action. My goal in constructing a syllabus, giviedecture, or facilitating a discussion, is to exphatudents’
understanding of an issue and the myriad interiitas, and insights that underlie it. My secondl goto nurture
students’ critical abilities to evaluate source enial. Given the movement of increased “democrttiné of
information on the Internet (about which | am beplg ambivalent), this goal is deeply intertwineithvthe first goal.
| have come to realize that students have a weéitiformation at their fingertips, but many of thelo not yet have
the capacity to evaluate what they find. | am autiyere-fashioning of my courses so that | can dewignificant time
and energy to teaching my students how to idengifiable sources, assess author qualifications uadértake well-
rounded research on a topic.

Teaching and learning: Socrates showed us thehitegis sometimes provocation. When students aredy tired, or
otherwise uninterested, it is up to the teachetdke the fire. Teaching is its most difficult undeese circumstances,
when the teacher must animate an uninspired dagsnany times, students provoke and interest on¢har; in those
instances, the teacher is well-served to sit badkdet students teach one another. Although ibtsime task of the
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instructor to entertain, sometimes being ententgimns the best way to challenge, inform, and fet#i. And while |
believe that students ought to feel a sense obresbility for their own learning, | also know thaty enthusiasm can
fuel theirs. Moreover, because the classroom isvan-changing space with new students, topicschatlenges, a
good teacher must be flexible. | strive to be respee to the changing classroom dynamic and toestistiparticular
learning needs. | know that | will never teach shene class twice, and | will always expect thattwiaks for me
one semester may not work the next. This dynamssat once exciting and intimidating.

“Learning” is often measured by the amount of infation a student has absorbed. | think this isaay but
uninspired vision of learning. Learning, in an eéxg sense, really happens when factual knowlesge¢ompanied
by the ability to apply knowledge, to synthesizegtake predictions and judgments, and ultimatelynake
defensible normative claims. To do this, | may s@maally and intentionally create a learning enwirent that is
uncomfortable for students because it is so unfantib them. | think that students often learn tzest most in
moments when they are pushed to think beyond viegtknow (or think they know). This is especiallye when
learning about politics, in which the goal is ttoal students to develop principled stands of tbain. | also believe
that in teaching, as in life, one cannot affordear failure. Instead, | strive to remain opendarhing from my
successes and failures in the classroom and toitgasomething important about myself, about peditior about the
world every time | step into a classroom.

Beyond the development of political positions, &g can also practice democratic skills so they tan learn to
take responsibility for decisions they make anddecisions made on their behalf. In my mind, pdditiscience
education is not simply education about politiag, éducation to do politics. Students must leasngkample, to take
the political positions of others (whether thosth&s” are ancient philosophers or college sophesjaeriously. | try
to lead discussions so that students can experighaeit means to respect and be respected irylpditical
deliberation. | hold myself accountable to thesaesatandards of respectfulness in the classroospdgéng the
opinions of my students, and often critically ckaljing them, is an important way to help them mertusense of their
own power and importance.

Courses: In undergraduate education, | enjoy deidocourses that are thematic. For example, myseocalled
“Multiculturalism and Political Theory” exploredt@oad range of perspectives on the challenge dficalilralism to
a political community. | also tend to be interesietbpics relating to marginalized voices (becanfsecial or ethnic
identity, cultural or religious commitments, classgender). In particular, | am prepared to teamtiergraduate
courses on democratic political theory, multicudlism and race, the ancient Greeks, and Americlticabthought. |
will develop and teach the introductory politicakbry course at Wake Forest in the spring. | waldd enjoy
teaching a course about theories of citizenshiptaaahallenges of migration or courses on esdbntiantested
concepts in political theory (such as liberty othawity).

In graduate education, | adopt a different approlghgoal, in this instance, is to provide futuohslars with a solid
and nuanced understanding of the core issues thtatate various strands of political theory. | cdbably teach
democratic political theory, liberal political thgoor a seminar on early modern and modern palitizeory.

In conclusion, learning and teaching are esseatidlinvigorating aspects of my intellectual liféaelcollege
atmosphere allows me to continue to grow, perspmaitl intellectually, because | am challenged bieagues,
students, and other members of the community whsgmt and defend their ideas in the college seffihig vitality—
a deliberative and provocative vitality—is whatdree to a career as a professor, and it is whatuiitinue to
challenge me, both as an instructor and a schaléng future.

STATISTICS:
Statistics, as a discipline, is concerned withgfarming “data” into “information.” Thus, a staiisal education that
explains both how to learn from data and how to eniakerences from data has an important placeselarounded
education. My objectives as a statistics eduaater (1) to teach students about statistical tantshow to use them
correctly, (2) to expose students to the complgtéecof statistical analysis, and (3) to teach stud how to
communicate statistical results and ideas clearby tariety of audiences. These objectives appafltthe courses |
teach, with varying degrees of emphasis dependirt® level of the course.

My teaching philosophy can be summarized by thieviehg beliefs:

= Students learn statistical theory best when ffeeyhow this material can be applied in real liigasions.



= Students must be able to see past the computhtioindgery to the underlying principles. Both axal written
skills in presenting results are important.

= Students need to see instructors who are passiabaut their field.

= Instructors improve their teaching from regukeedback from the students and other instructonseixentation
and Quality Improvement should be a regular to@drofnstructors life.

These beliefs have several implications for the imayhich | teach courses and interact with stustent

= Real Life Examples: Many of the assignments inaoyrses involve an actual experiment or are releteurrent
events. For example, when anecdotal complaints reésed about the prices of textbooks at the SFokBiore, |
encourage students in a course to do an actuadtigadon. This subsequently lead to a publicatbtheir
experiences.

= Using computer packages: Students in introduatoservice courses in statistics should use a atenpackage
(e.g. JMP) to analyze realistic problems. Thisdréee students from worrying about the computatidnadgery often
associated with Statistics and allows them to cotmate on the concepts.

= Oral and written skills: My assignments alwaysliile written questions where students must exlegir results.
Upper level students must complete term papersisuad in the mathematical sciences as much of ttermal in
these programs is extremely technical. Graduatkests are strongly encouraged to make oral presamgaabout
their work.
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